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ENGLISH CURRICULUM – YEAR 6  

Autumn Term Focused Grammar Sessions 
Topics in bold are consolidation of previous years - These sessions are taught each week and the skills integrated into writing units. 

Autumn 1 Commas Editing and Evaluating Relative Clauses 
Perfect Form of Verbs to 

Mark Relationships of 
Time and Cause 

Layout Devices  
Parenthesis - Brackets, 
Commas and Dashes 

Autumn 2 
Semi-colons, Colons and 
Dashes to Mark Clauses 

Cohesion Across 
Paragraphs 

Hyphenated Compound 
Words 

Active and Passive 
Adverbs to Show 

Frequency 
Modal verbs 

 

Autumn Term Writing Units 

Topics in blue are taken from the Teacher Assessment Framework for Writing at the Expected Standard at the end of KS2 

Writing Skills 
 

Narrative 
Performance Poetry 

 

Recount  
Description 

 

Diary 
Letter 

 

Revision Alma Range of poetry books Book Study - Kensuke’s Kingdom 

• Vocab choice 

• Sentence structure 

• Synonyms 

• Comma 

• Semi colon, Colon, Dash, 
Ellipses, Brackets 

• Contracted forms 

• Fronted adverbials 

• Expanded noun phrases 

• Word choice 

• Character study 

• Settings 

• Description 

• Cohesion across paragraphs 

• Range of cohesive devices 

• Fronted adverbials comma 

• Maintain Person/Tense 

• Range of punctuation 

• Relative clauses 

• Adverbials 

• Editing and Improving 

• What is Performance 
poetry? 

• How can it be performed? 

• Use of punctuation in 
poems 

• Look at a range of different 
poems 

• Compose and perform own 
poetry 

 
 

 
 

• Retrieval - comprehension 

• Description  

• Character Study 

• Language/Vocabulary 
choice 

• How to engage the reader 

• Summarise 

• Predict  

• Dialogue  
 

• Show, don’t tell technique 

• Apostrophe use – 
contraction & possession 

• Vocabulary understanding 

• Different characters 
viewpoints 

• Non- chronological report 

• Modal verbs 

• Adverbs 
 

Prepared for Year 6 Standard of 
writing  

Narrative Alma 
This will be rewritten in the Summer term 

 

Assembly Performance To produce a range of writing with main themes of the book as focus 

 

 

Autumn Term Spelling Focus 

Autumn 1 
Ambitious  

 Synonyms:  
 Adjectives 

Homophones and near 
homophones: Nouns that 
end in -ce/-cy and verbs 

that end in -se/-sy 

Adjectives ending  in -ant 
into nouns  ending in -ance/ 

 -ancy 

Adjectives ending  in ent 
into nouns  ending in -

ence/ -ency 

Hyphens: To join a prefix 
ending in a vowel to a root 

word beginning with a 
vowel 

Hyphens: To join 
compound adjectives to 

avoid ambiguity 

Autumn 2 Words ending in -able Words ending in -able Words ending in -ably 
Word families based on common words, showing how 

words are related in form and meaning 
Creating diminutives using  

prefixes micro- or mini- 

Modelled writing – Description/Dialogue/Non-chronological reports/Diary 



Spring Term Focused Grammar Sessions 
Topics in bold are consolidation of previous years - These sessions are taught each week and the skills integrated into writing units. 

Spring 1 Formal and Informal Bullet Points Subject and Object Noun Phrases Verb Tenses 
Subordinating 
Conjunctions 

Spring 2 
Direct and Reported 

Speech 
Colons in Lists 

Adverbs to Show 
Possibility 

Pronouns & Possessive 
Pronouns 

Coordinating 
conjunctions 

Assess and Review 

 

Spring Term Writing Units 

Topics in blue are taken from the Teacher Assessment Framework for Writing at the Expected Standard at the end of KS2 

Argument 
Recount 
Journal 

 

Description 
Character 

 

Non-Chronological reports 
 

Revisit Narrative 

Book study - Skellig   Pandora Alma 

• Tension and suspense 

• Understanding of a character 
and their actions 

• Retrieval/ Inference 

• Make predictions  
 

• Persuasive language 

• Effective argument/discussion 

• Dialogue  

• Colon/Semi colon use 

• Subordinating & Coordinating 
conjunctions 

 

• Language use 

• Technical vocabulary 

• Expert voice 

• Use of bullet points 

• Passive/Active 

• Adverbials  

• Layout devices 

• Headings/Subheadings 

• Bullet and/or numbered points 

• Evaluating and Editing 

• Use of previously learned writing 
aspects to improve writing 

• Figurative language 

• Y5/6 spellings in context 

• Verb prefixes 

• Hyphenated words 

• Integrate dialogue 

• Colon/Semi colon/Brackets 

To produce a range of writing with main themes of the book as focus 
 

Non-chronological report 
To be used for moderation 

Narrative retelling and improvement – Alma 
To be used for moderation 

 

Spring Term Spelling Focus 

Spring 1 
Adding suffixes beginning 
with vowel letters to words 

ending in -fer 

Words with a long 

/e/ sound spelt ‘ie’ or 
‘ei’ after c 

(and exceptions) 

Words with the long 

/e/ sound spelt ‘ie’ or 
‘ei’ after c 

(and exceptions) 

Word families based on 
common words, showing how 
words are related in form and 

meaning 

Word families based  on 
common words, showing how 
words are related in form and 

meaning 

Statutory spelling  
 challenge words 

Spring 2 

Words with endings  which 
sound like /shuhl/ after a 

vowel letter,  
commonly spelt  ‘-cial’ 

Words with endings  
 which sound like  /shuhl after  

a  consonant letter,  
 commonly spelt  ‘-tial’ 

Words with a ‘soft c’ spelt /ce/ 

Word families based on 
common words, showing how 
words are related in form and 

meaning 

Word families based  on 
common words, showing how 
words are related in form and 

meaning 

Statutory spelling  
 challenge words 

 

Modelled writing – Detailed integration of dialogue/Discussion – biased/balanced 



Summer Term Focused Grammar Sessions 
Topics in bold are consolidation of previous years - These sessions are taught each week and the skills integrated into writing units. 

Summer 1 Synonyms and Antonyms Subjunctive Mood 
Suffixes - Nouns and 
Adjectives to Verbs 

Clauses Coordinating 
Conjunctions 

Assess and Review 

Summer 2 Root words Commas to avoid ambiguity Prefixes Speech and Vocabulary Assess and Review 

 

Summer Term Writing Units 

Topics in blue are taken from the Teacher Assessment Framework for Writing at the Expected Standard at the end of KS2 

Revision 
 

Narrative 
 

Letter writing 
 

Persuasion  
Letter writing 

Performance 
 

SATs VIPERS Titanium Formal/Informal Advert 

• Reading comprehension 

• Questions first technique 

• Focus – Reading 
comprehension 

• Grammar  

• Punctuation  

• Spelling 

• Editing and improving 

• Use of hyphens to avoid 
ambiguity  

• Different tense usage 

• Informal/Formal  

• Subjunctive  

• Wider range of cohesive 
devices  

• Build in dialogue 

• Person  
 

• Formal/ Informal 

• Letter writing 

• Layout devices 

• Detail  
 

 

• Persuasive advertisement 

• Vocabulary choice 

• Engaging language 

• Modal 

• Bullet Points/Headings 

• Passive voice 

• Formality 

• Authoritative 

• Letter writing 

• Layout device 
 

• Speaking and Listening 

• Performance 

• Intonation 

Get through SATs! 
Narrative – Titanium 

To be used for moderation 
Letter to year 6 pupils 

To be used for moderation 
Advert/Letter of complaint  
To be used for moderation 

End of Year Play 

 

Summer Term Spelling Focus 

Summer 1 

Word families based        on 
common words, showing how 
words are related in form and 

meaning 

Words that can be nouns 
and verbs 

Words that can be nouns 
and verbs 

Words with a long 

/o/ sound spelt ‘ou’ or ‘ow’ 
Words ending in -ible Words ending in -ibly 

Summer 2 Synonyms and antonyms Synonyms and antonyms Synonyms and antonyms Synonyms and  antonyms Synonyms and antonyms Synonyms and  antonyms 



Y6 National Curriculum Reading Skills 

To maintain positive attitudes to reading and understanding of what they read by: 

• Continuing to read and discuss an increasingly wide range of fiction, poetry, plays, non-fiction and reference books or textbooks (R3) 

• Reading books that are structured in different ways and reading for a range of purposes (S2) 

• Increasing their familiarity with a wide range of books, including myths, legends and traditional stories, modern fiction, fiction from our literary heritage, and books from other cultures and 
traditions recommending books that they have read to their peers, giving reasons for their choices (R3) 

• Identifying and discussing themes and conventions in and across a wide range of writing (S3) 

• Learning a wider range of poetry by heart (S2) 

• Making comparisons within and across books (E3) 

• Preparing poems and plays to read aloud and to perform, showing understanding through intonation, tone and volume so that the meaning is clear to an audience (S2) 

• Understand what they read by: checking that the book makes sense to them, discussing their understanding and exploring the meaning of words in context (V1) 

• Asking questions to improve their understanding (I1/2) 

• Drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence predicting what might happen from details stated and 
implied (I1/2) 

• Summarising the main ideas drawn from more than one paragraph, identifying key details that support the main ideas E6: identifying how language, structure and presentation contribute to 
meaning (S1) 

• Discuss and evaluate how authors use language, including figurative language, considering the impact on the reader E5: distinguish between statements of fact and opinion (V5/I3) 

• Retrieve, record and present information from non-fiction (E8) 

• Participate in discussions about books that are read to them and those they can read for themselves, building on their own and others’ (S3/4) 

Vocabulary 

• evaluate how the authors’ use of language impacts upon the 
reader 

• find examples of figurative language and how this 
impacts the reader and contributes to meaning or 
mood. 

• discuss how presentation and structure contribute to meaning. 

• explore the meaning of words in context by ‘reading around the 
word’ and independently explore its meaning in the broader 
context of a section or paragraph. 

Inference 
• drawing inferences such as inferring characters’ feelings, 

thoughts and motives from their actions, and justifying 
inferences with evidence. 

• discuss how characters change and develop through 
texts by drawing inferences based on indirect clues. 

• make inferences about events, feelings, states 
backing these up with evidence.   

• infer characters’ feelings, thoughts and motives, 
giving more than one piece of evidence to support 
each point made.  

• Draw evidence from different places across the text 

Prediction  

• predicting what might happen 
from details stated and implied  

• support predictions by using 
relevant evidence from the 
text 

• confirm and modify predictions considering new 
information. 

 

Explaining 
• provide increasingly reasoned justification for my views  
• recommend books for peers in detail 
• give reasons for authorial choices  
• begin to challenge points of view 
• distinguish between fact, opinion and bias explaining how they 

know this. 
• identifying how language, structure and presentation contribute to 

meaning 
• discuss and evaluate how authors use language, including 

figurative language, considering the impact on the reader 
• explain and discuss their understanding of what they have read, 

including through formal presentations and debates. 

Retrieval 
• Children confidently skim and scan and also use the 

skill of reading before and after to retrieve 
information. *They use evidence from across whole 
chapters or texts 

• Read a broader range of texts including myths, legends, 
stories from other cultures, modern fiction, plays, poetry 
and archaic texts. 

• Retrieve, record and present information from a wide 
variety of non-fiction texts.  
Ask my own questions and follow a line of enquiry. 

Summarise  
• summarise information from across a text and link 

information by analysing and evaluating ideas between 
sections of the text. 

• summarising the main ideas drawn from more than one 
paragraph, identifying key details to support the main 
ideas 

• make comparisons across different books. 
• summarise entire texts, in addition to chapters or 

paragraphs, using a limited number of words or 
paragraphs. 



 



Y6 MATHS OVERVIEW – WHITE ROSE 

 

 



ART & DESIGN CURRICULUM OVERVIEW 

6 

Autumn 1 Autumn 2 Spring 1 

  

Portraits (Drawing) 

 

Colour Mixing 

  

Textiles 

En
d

 
P

ro
d

u
ct

 

Children to complete a self portrait 
Greek Pot Design  
Mayan Mask & Poppies  

Memory owls & Weaving 

Sk
ill

s 

Develop their own style of drawing. through the 

development of line, tone, pattern, texture. 

Use different techniques for different purposes  

Have opportunities to develop further simple 

perspective in their work  

Begin to show awareness of composition, scale 

and proportion 

Apply all skills in previous years to own portrait 
 

Work in a sustained and independent way to 

develop their own style of painting. This style may 

be through the development of: colour, tone and 

shade.  

Purposely control the types of marks made and 

experiment with different effects and textures inc. 

blocking in colour, washes, thickened paint 

creating textural effects.  

Mix colour, shades and tones with confidence 

building on previous knowledge. Understand how 

colour can convey emotion 

Use a number of different stitches creatively to 

produce different patterns and textures.  

 

Design, plan and decorate a fabric piece. 

 

Work collaboratively on a larger scale. 

Recognise different forms of textiles and express 

opinions on them. 

 

 
 

V
o

ca
b

u
la

ry
 &

 
R

es
o

u
rc

e
s 

Resources: sketchbooks, photographs of children’s 
faces, shading pencils, mirrors, sugar paper, soft 
grey tone pastels 
Vocabulary : portraits, self-portraits, symmetry, 
proportion, composition, sketching, tonal shading, 
light source, detail, form , blending, soft pastels , 
pencil range, shading techniques. 

Resources: poster paints, acrylic paints, different 
sized brushes, mixing palettes, sketchbooks, 
sponges 
Vocabulary : paint, layering, texture ,shades, wet 
media, primary colours, secondary colours, 
exploration of colour mixing, brush technique 
 

Resources : school uniforms, sharp scissors, paper 
patterns, threads, needles, buttons, ribbons, school 
badges, pockets, instructions, 
filling 
Vocabulary : Fabrics, patterns, hemming, stitching, 
tension,  

Li
n

ke
d

 
A

rti
st

 Van Gogh 
Picasso 
Dali 

Ancient Greek Potters 
Kerameus – the Ancient Greek word for the Potters 
Cultural Artwork of the Mayans 

Art includes forms of weaving, embroideries and 
tapestries. 
Sheila Hicks- ate 1950s , produced tactile art  

 

 



ART & DESIGN CURRICULUM OVERVIEW 

 
6 

Spring 2 Summer 1 Summer 2 

  

Sculpture/Form 

 

Printing 

  

Artist Study 

En
d

 
P

ro
d

u
ct

 

Greek Pots 
Ancient Greece Topic 

Mayan symbol string prints 
The Maya Topic 
Coral Reef Background – Climate 
change Topic 

The Impact of War Topic  ( Summer 1) 
Includes the work of Henry Moore and 
David Hockney . 

Sk
ill

s 

Model and develop work through a 
combination of pinch, slab, and coil. 
 Showing different skills 
 
Recognise sculptural forms in the 
environment: Furniture, buildings.  
  
  

See positive and negative shapes.  
Demonstrate experience in a range of 
printmaking techniques.  
Describe techniques and processes.  
 

Independently research and cross-check 
information. 
- Offers detailed analysis across multiple 
artworks. 
- Gives balanced critique and understands 
context. 
- Creates refined responses influenced by the 
artist. 
- Produces a polished, well-organised artist study 
with clear reflection. 
 

V
o

ca
b

u
la

ry
 

&
 R

es
o

u
rc

e
s 

Clay, coil, slip, joining, score, base, 
shape/form, smoothing, burnish, amphora, 

Krater, Hydra, black figure, red figure, 
pattern, motif, mythology, decoration 

Resources : String relief print tiles, inks, 
mats, rollers, range of textural objects/ 

materials, paints, sketchbooks, drying rack, 
sugar paper 

Artist, artwork, piece, style, genre, medium, 
media. Technique, composition, subject, 

influence, interpretation, perspective, symbolism, 
intent, aesthetic, judgement, replicate, adapt 

Li
n

ke
d

 
 A

rti
st

 Nearchos – early black-figure potter. 
Nikosthenes – known for creating new pot 

shapes and exporting pottery widely. 
Mayan Art Designs-motifs Henry Moore and David Hockney . 

 

 



YEAR 6 CURRICULUM OVERVIEW 

6 

Autumn Spring Summer 

Coding 
Online Safety & 

Blogging 
Quizzing Text Adventures 

Networks – 
Understanding Binary 

Spreadsheet – MS 
Excel 

K
ey

 L
e

ar
n

in
g 

• To design a playable 

game with a timer and a 

score.  

• To plan and use selection 

and variables.  

• To understand how the 

launch command works.  

• To use functions and 

understand why they are 

useful.  

• To understand how 

functions are created and 

called.  

• To use flowcharts to 

create and debug code.  

• To create a simulation of 

a room in which devices 

can be controlled.  

• To understand how user 

input can be used in a 

program.  

• To understand how 

2Code can be used to 

make a text-adventure 

game. 

•To identify benefits and risks of 

mobile devices broadcasting the 

location of the user/device.  

• To identify secure sites  

• To identify the benefits and 

risks of giving personal 

information. 

• To review the meaning of a 

digital footprint.  

• To have a clear idea of 

appropriate online behaviour.  

• To begin to understand how 

information online can persist.  

• To understand the importance 

of balancing game and screen 

time  

• To identify the influences of 

technology on health and the 

environment. 

• To identify the purpose of 

writing a successful blog.  

• To understand how to write a 

blog and a blog post. • To 

consider the effect upon the 

audience of changing the visual 

properties of the blog.  

• To understand how and why 

blog posts are approved by the 

teacher.  

• To create a picture-

based quiz for young 

children.  

• To learn how to use the 

question types within 

2Quiz. 

• To explore the grammar 

quizzes.  

• To make a quiz that 

requires the player to 

search a database.  

• To make a survey and 

analyse the responses. 

• To find out what a text 

adventure is.  

• To use 2Connect to plan 

a story adventure.  

• To make a story-based 

adventure using 2Create a 

Story.  

• To read and understand 

given code for a text 

adventure game.  

• To debug and improve a 

text adventure game. 

•To learn about what the 

Internet consists of.  

• To find out what a LAN and 

a WAN are.  

• To find out how the Internet 

is accessed in school. 

• To research and find out 

about the age of the Internet.  

• To think about what the 

future might hold. 

 

• To examine how whole 

numbers are used as the basis 

for representing all types of 

data in digital systems. 

• To recognise that digital 

systems represent all types of 

data using number codes that 

ultimately are patterns of 1s 

and 0s (called binary digits, 

which is why they are called 

digital systems).  

• To understand that binary 

represents numbers using 1s 

and 0s and these represent 

the on and off electrical states 

respectively in hardware and 

robotics. 

• To know what a 

spreadsheet looks like.  

• To navigate and enter 

data into cells. 

 • To introduce some basic 

data formulae in Excel for 

percentages, averages and 

max and min numbers.  

• To demonstrate how the 

use of Excel can save time 

and effort when 

performing calculations.  

• To use a spreadsheet to 

model a real-life situation. 

• To demonstrate how 

Excel can make complex 

data clear by manipulating 

the way it is presented. 

• To create a variety of 

graphs in Excel.  

• To apply spreadsheet 

skills to solving problems. 



To
u

ch
 T

yp
e 

Fo
cu

s Paragraphs 1 
To use a secure knowledge 
of the keyboard, including 
the position of letters, 
numbers and pieces of 
punctuation to type out 
various paragraphs of text. 

 

Paragraphs 2 
To use a secure knowledge 
of the keyboard, including 
the position of letters, 
numbers and pieces of 
punctuation to type out 
various paragraphs of text. 

 

Paragraphs 3 
To use a secure knowledge 
of the keyboard, including 
the position of letters, 
numbers and pieces of 
punctuation to type out 
various paragraphs of text. 

 

Paragraphs 5 
To use a secure knowledge 
of the keyboard, including 
the position of letters, 
numbers and pieces of 
punctuation to type out 
various paragraphs of text. 

 

Paragraphs 6 
To use a secure knowledge 
of the keyboard, including 
the position of letters, 
numbers and pieces of 
punctuation to type out 
various paragraphs of text. 

 

Quiz 
To use a secure 
knowledge of the 
keyboard, including the 
position of letters, 
numbers and pieces of 
punctuation to type out 
various paragraphs of 
text. 

V
o

ca
b

u
la

ry
 

Action, algorithm, 
command, coordinates, 
event, decomposition, 
debug, execute/run, 
flowchart, function, 
input, launch, object, 
output, predict, 
properties, procedure, 
sequence, repeat, 
variable, selection, 
simulation, tab, timer 

Ata analysis, digital 
footprint, inappropriate, 
location sharing, 
password, PEGI rating, 
Phishing, print screen, 
screen time, secure 
websites, spoof 
 
Approval, archive, blog, 
blog post, collaborate, 
commenting, vlog 

Audience, audio, case-
sensitive, cloze, 
participants, preview, 
quiz, survey 

Text-based adventure, 
debug, sprite, selection, 
function, flow of 
control, step through 

Hub/Switch, internet, 
Local area network LAN, 
network, world wide 
web WWW, router, Wi-
Fi, Wide area Network 
WAN 
 
Bae 2, Bit, Bae 10, Digit, 
Transistor, Integer, 
Switch, nibble, byte, 
kilobyte, megabyte, 
gigabyte, Terabyte 

Auto fit, cell, cell 
reference, chart, 
column, computational 
model, conditional 
formatting, data, 
delimiter, formula€, 
formula bar, graph, 
horizontal axis, range, 
row, spreadsheet, 
vertical axis, text 
wrapping 

Sk
ill

s 

Pupils should be taught to:  

 design, write and debug programs that accomplish specific goals, including controlling or 
simulating physical systems; solve problems by decomposing them into smaller parts  

 use sequence, selection, and repetition in programs; work with variables and various forms of 
input and output  

 use logical reasoning to explain how some simple algorithms work and to detect and correct 
errors in algorithms and programs  

 understand computer networks including the internet; how they can provide multiple 
services, such as the world wide web; and the opportunities they offer for communication and 
collaboration  

 use search technologies effectively, appreciate how results are selected and ranked, and be 
discerning in evaluating digital content  

 select, use and combine a variety of software (including internet services) on a range of digital 
devices to design and create a range of programs, systems and content that accomplish given 
goals, including collecting, analysing, evaluating and presenting data and information  

 use technology safely, respectfully and responsibly; recognise acceptable/unacceptable 
behaviour; identify a range of ways to report concerns about content and contact. 

 

 



DT CURRICULUM OVERVIEW 

6 

Autumn Spring Summer 

  

Mechanisms – Cam Toys 
 

Textiles - Weaving  

 

Structures and Electrical 

B
ri

e
f 

To design a moving toy using Cams To design and construct a bag 
To design and make a replica WWII 

Anderson shelter with a light. 

Sk
ill

s 

• Investigate how cams change movement 

• Understand different types of movement  

• Know that different shaped cams produce 
different movements  

• Know that a cam will change a rotary 
movement into a linear motion 

• Understand mechanical systems 

• Formulate step by step plans 

• Design toy using cams 

• Measure, cut and join materials 

• Select and use tools accurately 

• Accurately assemble and finish products well 

• Design and plan a textile 

• Make fabric/products by interlacing pieces of 
materials  

• Combine materials using joining techniques 
such as pin, sew, stitch. 

• Annotate designs 

• Experiment with a variety of techniques 

• Create a visually decorated textile with a 
specific purpose 

• Design a product which is fit for purpose 

• Generate annotated sketches 

• Select and use a range of tools 

• Accurately cut, finish and join 

• Apply knowledge of how to strengthen joins 

• Understand and use electrical systems in their 
design 

• Use electrical circuits to create functional 
product  

• Know how to reinforce 3D framework  

• Evaluate own work and suggest ideas 

V
o

ca
b

u
la

ry
 Cam, snail cam, peg cam, pear shaped cam, 

follower, axle, shaft, crank, handle, framework, 
rotation, rotary motion, linear motion, mechanical 

system, input movement, design, function, user, 
purpose. 

Weave, weaving loom, loom, warp, wool, interlace, 
join, fabric, technique, back-strap, God’s Eye, sew, 
stitch, running stitch, thread, needle, eye, string, 

design, function, user, purpose.  

Series circuit, parallel circuit, input/output, control 
boxes, program, control, monitor, bulb, circuit, 

circuit symbol, switch, battery, assemble, 
prototype, LED, frame structure, strengthen, 

design, function, user, purpose. 

In
ve

n
to

r In 1738 Frenchman Jacques de 
Vaucanson invented one of the first mechanical 
robots - a duck that was able to eat wheat, drink 

and excrete.  

Christian Ernest Dior was a French fashion designer 
and founder of one of the world's top fashion 
houses, Christian Dior SE. His fashion house is 

known all around the world, having gained 
prominence "on five continents in only a decade 

The Morrison shelter, officially termed Table 
(Morrison) Indoor Shelter, had a cage-like 

construction beneath it. It was designed by John 
Baker and named after Herbert Morrison, the 

Minister of Home Security at the time. 

 

 



GEOGRAPHY CURRICULUM OVERVIEW 

6 
Autumn Spring Summer 

Alpine Region Protecting the Environment Our World in the Future 
K

ey
 Q

u
e

sti
o

n
s 

Where are the Alps? 
How were the Alps formed? 
How are homes adapted to suit the 
Alpine climate? 
What are the main industries in the 
Alps? 
How have avalanches changed the 
Alpine landscape? 
What should tourists know about the 
Alps? 

Are we damaging our world? 
What are minerals, and do we have an 
endless supply? 
Where does our energy come from? 
Why should we protect our oceans? 
How can we be more sustainable in 
school? 
Can we plan a campaign? 

What, in our region, should we preserve 
for the future? 
What is the housing like in our area? 
What are the work opportunities like in 
our area? 
What are the public services and 
amenities like in our area? 
What is the community spirit like in our 
area? 
Can we make a plan for a sustainable 
future for our area? 

V
o

ca
b

u
la

ry
 Land use pattern habitat vegetation belt 

water cycle Alpine Region natural 
resources industry agriculture tourism 
avalanche 

topographical features 
 

fossil fuels 
endangered species 
wind power biomass wave energy 
geothermal energy 
hydroelectricity tidal energy solar energy 

biodiversity recycle waste renewable 
non-renewable 

Transport links 

Pollution 
 

Sk
ill

s 

Use maps accurately to locate countries and key features 
Use positional language, compass and grid references 
Describe height and slope from a map 
Use thematic maps for purpose 
Describe regions using physical and human features 
Know where our energy and natural resources come from 
Ask questions and draw conclusions 
Use fieldwork to present ideas and findings accurately 
 

 

 



HISTORY CURRICULUM OVERVIEW 

6 

Autumn Spring Summer 

The Ancient Greeks The Maya Civilisation The Impact of War 
K

e
y

 Q
u

e
s

ti
o

n
s

 

Why did the Ancient Greek Empire become 

so important? 

How different were the Spartans and the 

Athenians? 

How similar were the London 2012 Olympic 

Games to those held in Ancient Greece? 

What can we learn about the Ancient 

Greeks from their myths and religion? 

Why did the Ancient Greeks fight so many 

wars? 

Big Finish – What did the Ancient Greeks do 

for us? 

What can we learn about the Ancient Maya 

from the lives of the Maya today? 

What can we learn about the Maya by 

investigating their ancient cities? 

Why did the Maya have so many gods? 

Were the Maya as clever as people in the 

21st century? 

What happened to the Maya? 

Big Finish – Why should we remember the 

Maya? 

How can we find out about the people in our 

locality who died in the 1ST & 2ND World wars? 

How did the wars impact on children’s lives in 

our locality? 

How did the World Wars change daily life? 

Was it more dangerous living in our locality in 

the First or Second World War? 

How should we remember the contribution 

made by our community during the Wars? 

Big Finish – Exhibition telling the story of our 
community during the World Wars 

V
o

c
a

b
u

la
ry

 

Minoan, Mycenaean, Classical, Hellenistic, 

Roman Greek, city-state, democracy, 

architecture, empire, culture, polis, agora, 

trireme, monarchy, oligarchy, citizens, slaves, 

suffrage, stadium, Olympic, marathon, myth, 

temple, priest, hoplite, phalanx (strong block 

formation), interpret, legacy, impact. 

Religious, social, economic, cultural, 

civilisation, pyramid, temple, evidence, 

reconstruction, archaeology, city state, 

sacrifice, Meso-America, nobles, creation, 

hierarchy, sacrifice, conquistadors, technology, 

culture, glyphs, agriculture, astronomy, 

calendar, trade, interpretations, theory, 

conquer, decline, codex/codices. 

Sources, evidence, reliability, bias, memorial, 

civilian, inscription, casualty, conscription, 

volunteer, Blitz, evacuee, Kindertransport, 

refugee, logbook, rationing, imports, rural, 

urban, propaganda, home guard, Zeppelins, 

Luftwaffe, barrage, shells, bombs, memorial, 

commemorate, symbolism, inscription, plaque, 

frieze, Tommy, patriotism, mourning. 

Skills 

Identify significant features of different themes, individuals, societies and events of different 
themes, individuals, societies or events 
Can independently sequence key events, objects, themes, societies and people 
Can compare similarities, differences and change across topics 
Can explain the role & significance of different causes & effects of events and developments 
Explain why particular aspects of a historical event, development, society or person are of 
particular significance 
Explain how and why it is possible to have different interpretations of the same event or person 
Reach a valid and substantiated conclusion to an independently planned and investigated 
enquiry 
Comment with confidence on the value of range of different types of sources 

 

 



Y6 FRENCH CURRICULUM OVERVIEW 

 

6 Autumn Spring Summer 

Context 

Describing me and 
others (B) 

Interactions (V) 
back to school (Haiti) 

online exchange 
dates, festivals and concerts 

Saying what I and 
others have (B) 
Interactions (V) 

describing town/village 
comparing 

physical description 
(celebrities) 

Saying what I and 
others do 

Activities in school 
Québec Carnival 

La Fête des Lumières 
La Chandeleur 

Mardi gras 

Saying where you’re 
going and what there is 

there 
describing town/village 

in Haïti 

Saying what I and 

others do 

at the kite festival 

a weekend at home 

sports and instruments 

Expressing likes and 

actions 

what I want / would like to 

do 

at a café 

G
ra

m
m

ar
 

Talking about being (we, 
you (all), they) 
Essential verb:  
to be, being – ÊTRE 
we are – nous sommes 
you (all) are – vous êtes 
they are (m) – ils sont 
they are (f) – elles sont 
Adjective agreement for 
m/f plural (as complement 
to verb) 
raised intonation + WH-
word questions 

 

Talking about having 
Essential verb:  
to have, having – AVOIR 
we have – nous avons 
you (all) have – vous 
avez 
they have (m) – ils ont 
they have (f) – elles ont 
Pre- and postnominal 
adjectives 
 

Talking about doing 
(we, you (all), they) 
regular ER verbs (plural) 
des +  
plural nouns (-s) 
plural nouns (-eux/aux, 
-al→aux) 
Est-ce que questions 
negation: n’/ne…pas 
negation: il n’y a pas de 

Talking about going  
Essential verb: 
to go, going – ALLER 
I go – je vais 
you go – tu vas 
he goes – il va 
she goes – elle va 
Simple and 
continuous present 
Où est-ce que 
questions 
Preposition à (at, in, 
to) 

 

Talking about doing (I, 
you, s/he) 
Essential verb:  
to do, make – FAIRE 
I do, make – je fais 
you do, make – tu fais 
he does – Il fait 
she does – elle fait 
Il fait (weather) 
faire de (sports), jouer 
à (sports) jouer de 
(instruments) 
Est-ce que questions + 
WH-words 

 

Talking about doing 
(we, you (all), they) 
Essential verb:  
to have, having – FAIRE 
we do, make – nous 
faisons 
you (all) do, make – 
vous faites 
they do, make (m) – ils 
font 
they do, make – elles 
font 
 2-verb structures: 
vouloir (veux, veut, 
voudrais, voudrait) 
 Partitive du, de la, de 
l’, des 

P
h

o
n

ic
s 

Silent final consonants 
[SFC]  
– t, s, d, x 
Liaison (t), (s) 
SSC [a] vs [an/en/am/em] 
SSC [i] vs [(a)in/im] 
SSC [u] vs [ou] 
SSC [on/om] 
SSC closed [eu[ vs open 
[eu] 

SFe 
SSC [(e)au/o] 
Liaison 
SSC [ch] 
 

SSC [é] [er]  
 SSC [ez] & et (and) 
 SSC [è] [ê] 
 SFe 
 SSC [oi] 
 

SSC [oi] & SSC [(a)in] 
SSC [ai] & SSC [(a)in]  
SSC [ai] & SSC [a] 
 

Silent final consonants 
[SFC] – t, s, d, x or SFe 
SSC [ç] (and soft ‘c’) 
SSC [-tion] 
SSC [-ien] 
SSC [-s-] 
SSC [qu] 
 

SSC [j] (and soft ‘g’) 
SSC [h] 
Revisit several SSC 
 



V
o

ca
b

u
la

ry
 

Simple greetings 
 Verb être 
Range of adjectives 
 Numbers 16-31 
Time adverbs 

Verb avoir 
Range of singular and 
plural  m/f nouns 
places in town (V) 
items at home (B) 
place prepositions (V) 
adjectives for face and 
hair 

Range of –ER verbs 
Range of high-
frequency nouns 
related to festivals and 
celebrations 
Adverbs of frequency 

Verb aller 
Numbers 1-31 (revisit) 
cardinal points 
nouns and proper 
nouns for places 

Verb faire (singular) 
activity nouns 
seasons 
sports 
adjectives 
 Numbers 16-31 
Time adverbs 

Verb faire (plural) 
Verb vouloir (singular) 
food and drink 

Sk
ill

s 

PHONICS 
I can listen and write short phrases including unfamiliar words more accurately, when focusing on transcription. I enjoy listening to and joining 
in with songs and short poems. 
I read familiar words and short sentences aloud with clear and comprehensible pronunciation. I can read aloud single unknown words more 
readily. 
VOCABULARY 
 I understand around 400 words when I listen and read them as single items and in short and compound sentences which describe people, 
places, things and actions. I can use the words I know in a sentence to work out likely meanings of single unknown words. I also use a 
dictionary. 
I can use around 400 words to engage in short exchanges; ask and answer questions; express opinions and respond to those of others; seek 
clarification and help. I can speak in and write sentences about people, places, things and actions, using familiar vocabulary and basic language 
structures. 
 

GRAMMAR 

I distinguish and understand (in listening and writing) singular and plural articles (indefinite and definite), 
singular and plural forms of ÊTRE, AVOIR, (il y a), regular -ER verbs, singular ALLER, FAIRE (including weather 
expressions), 2-verb structures with singular AIMER, DETESTER, DEVOIR, VOULOIR, POUVOIR) + infinitive, 
singular and plural adjectives (-(e)s, -eux/-euses), intonation questions (including with quoi, où, combien, 
comment, quand, qui), Est-ce que questions (with WH-words), negation (ne…pas)To describe people, 
places, things and actions (in speaking and writing) I use singular and plural articles (indefinite and definite), 
singular and plural forms of ÊTRE, AVOIR, (il y a), regular -ER verbs, singular ALLER, FAIRE (including weather 
expressions), 2-verb structures with singular AIMER, DETESTER, DEVOIR, VOULOIR, POUVOIR) + infinitive, 
singular and plural adjectives (-(e)s, -eux/-euses), intonation questions (including with quoi, où, combien, 
comment, quand, qui), Est-ce que questions (with WH-words), negation (ne…pas)) 

 

 

 



MUSIC CURRICULUM OVERVIEW 

 

 
The national curriculum for music aims to ensure that all pupils: perform, listen to, review and evaluate music across a range of historical 
periods, genres, styles and traditions, including the works of the great composers and musicians  

Li
st

e
n

in
g 

an
d

 A
p

p
ra

is
al

 

Sk
ill

s 

Pupils should be taught to:  
 

• listen with attention to detail and recall sounds with increasing aural memory  

• appreciate and understand a wide range of high-quality live and recorded music drawn 

from different traditions and from great composers and musicians  

• develop an understanding of the history of music. 

 

 

 

6 
Knowledge Skills 

Si
n

gi
n

g 

To know and confidently sing five songs and their parts from memory, 
and to sing them with a strong internal pulse. 
To know about the style of the songs so you can represent the feeling 
and context to your audience 
To choose a song and be able to talk about: 
Its main features 

• Singing in unison, the solo, lead vocal, backing vocals or 

• rapping 

• To know what the song is about and the meaning of the lyrics 

• To know and explain the importance of warming up your voice 

• To sing in unison and to sing backing vocals. 

• To demonstrate a good singing posture. 

• To follow a leader when singing. 

• To experience rapping and solo singing. 

• To listen to each other and be aware of how you fit into the 
group. 

• To sing with awareness of being ‘in tune’. 



P
la

yi
n

g 
To know and be able to talk about: 

• Different ways of writing music down – e.g. staff notation, symbols 

• The notes C, D, E, F, G, A, B + C on the treble stave 

• The instruments they might play or be played in a band or 
orchestra 

• or by their friends 

• Play a musical instrument with the correct technique within the 

• context of the Unit song. 

• Select and learn an instrumental part that matches their musical 

• challenge, using one of the differentiated parts – a one-note, 
simple 

• or medium part or the melody of the song from memory or using 

• notation. 

• To rehearse and perform their part within the context of the Unit 
song. 

• To listen to and follow musical instructions from a leader. 

• To lead a rehearsal session. 

C
o

m
p

o
si

ti
o

n
 

To know and be able to talk about: 

• A composition: music that is created by you and kept in some way. 

• It’s like writing a story. It can be played or performed again to your 

• friends. 

• A composition has pulse, rhythm and pitch that work together and 
are 

• shaped by tempo, dynamics, texture and structure 

• Notation: recognise the connection between sound and symbol 

• Create simple melodies using up to five different notes and simple 

• rhythms that work musically with the style of the Unit song. 

• Explain the keynote or home note and the structure of the 
melody. 

• Listen to and reflect upon the developing composition and make 

• musical decisions about how the melody connects with the song. 

• Record the composition in any way appropriate that recognises 
the connection between sound and symbol (e.g. graphic/pictorial 
notation). 

P
e

rf
o

rm
an

ce
 

To know and be able to talk about: 

• Performing is sharing music with an audience with belief 

• A performance doesn’t have to be a drama! It can be to one 
person or 

• to each other 

• Everything that will be performed must be planned and learned 

• You must sing or rap the words clearly and play with confidence 

• A performance can be a special occasion and involve an audience 

• including of people you don’t know 

• It is planned and different for each occasion 

• A performance involves communicating ideas, thoughts and 
feelings 

• about the song/music 

• To choose what to perform and create a programme. 

• To communicate the meaning of the words and clearly articulate 

• them. 

• To talk about the venue and how to use it to best effect. 

• To record the performance and compare it to a previous 
performance. 

• To discuss and talk musically about it – “What went well?” and “It 

• would have been even better if...?” 

 

 



PHYSICAL EDUCAITON CURRICULUM OVERVIEW 

 

6 

Autumn 1 Autumn 2 

Netball Football Gymnastics Volleyball 

K
ey

 S
ki

lls
 

Physical: throw, catch, run, jump, change 
direction, change speed, shoot 

Social: communication, collaboration, 
respect 

Emotional: honesty and fair play, pride, 
empathise, persevere 

Thinking: select and apply, decision 
making, comprehension 

Physical: dribble, pass, receive, tackle, 
track 

Social: communication, collaboration, 
respect, cooperation 

Emotional: honesty, persevere, 
determination 

Thinking: assess, explore, decision 
making, select and apply 

Physical: forward  straddle & backward 
roll, counter balance, counter tension, 
cartwheel, bridge, shoulder stand, 
handstand 

Social: work safely, collaboration 

Emotional: independence, confidence, 
determination 

Thinking: observe and provide feedback, 
comprehension, select and apply actions, 
evaluate and improve sequences 

Physical: catch, throw, jump set, dig, 
serve, rally 

Social: communication, respect, support 
and encourage others 

Emotional: perseverance, honesty, 
determination 

Thinking: using tactics, select and apply 
skills, identify strengths and areas for 
development, reflection 

Le
ar

n
in

g 
O

b
je

cti
ve

s 

To develop passing and moving to maintain 
possession. 

To use a variety of attacking skills to lose a 
defender. 

To move into and create space to support a 
teammate. 

To use defending skills to gain possession. 

To develop accuracy in the shooting action 
under pressure. 

To use and apply skills, principles and 
tactics to a game situation. 

To maintain possession when dribbling. 

To dribble with control under pressure. 

To select the appropriate skill, choosing 
when to pass and when to dribble. 

To move into and create space to 
support a teammate. 

To use the appropriate defensive 
technique for the situation. 

To apply rules, skills and principles to 
play in a tournament. 

To develop the straddle, forward and 
backward roll. 

To develop rolling into sequence work and 
on apparatus. 

To develop counter balance and counter 
tension. 

To develop counter balance and counter 
tension into sequence work with 
apparatus. 

To develop jumps and explore the effect 
of height. 

To explore jump sequence work with 
consideration of performance tools. 

To use the fast catch volley to create 
space and place the ball. 

To develop the set shot and understand 
when to use it. 

To develop the dig and understand when 
to use it. 

To select and apply skills to keep a 
continuous rally going. 

To develop the underarm serve and learn 
the rules of serving. 

To apply rules, skills and principles to play 
in a tournament. 

V
o

ca
b

 Abide, angle, assess, ball carrier, call side, 
close down, contest, definite, dominant, 
draw, drive, extend, maintain, possession, 
rebound, umpire 

Abide, appropriate, assess, close down, 
consecutive, create, draw, drive, 
maintain, possession, situation, 
sportsmanship, tactics, transition, 
turnover 

Aesthetics, competent, contrasting, 
counter balance, counter tension, engage, 
execution, flight, formation, handstand, 
progression, refine, structure, vault 

Actions, canon, choreograph, choreography, 
collaborate, dynamics, formation, genre, motif, 
pathway, performance, phrase, posture, quality, 
relationship, space, structure, timing, transition, 
unison 

A
ss

es
sm

en
t 

I can create and use space to help my team 
I can pass, receive and shoot the ball with 
increasing control under pressure 
I can use marking and/or interception to 
improve my defence 
I can select the appropriate action for the 
situation and make the decision quickly 
I can use rules of the game consistently to 
play honestly and fairly 

I can dribble, pass, receive and shoot the 
ball with some control under pressure 
I can use making, tackling and interception 
to improve my defence 
I can create space to help my team 
I can recognise my own and others 
strengths and areas for development and 
can suggest ways to improve 
 

I can combine and perform gymnastic 
actions, shapes and balances with control 
and fluency 
I can create and perform sequences using 
compositional devices to improve the 
quality 
I understand what counter balance and 
counter tension is and can show examples 
with a partner 

I can use skills taught in a game situation 
I am confident to make decisions when 
refereeing 
I can select the appropriate action from 
the situation and make this decision 
quickly 
I can work collaboratively to create tactics 
with my team and evaluate the 
effectiveness of this 



6 
Spring 1 Spring 2 

Dance Fitness Hockey Basketball 

K
ey

 S
ki

lls
 

Physical: actions, dynamics, space, 
relationships 

Social: share ideas, collaboration, support, 
communication, inclusion, respect, 
leadership 

Emotional: confidence, self regulation, 
perseverance, determination, integrity, 
empathy 

Thinking: feedback, comprehension, use 
feedback to improve, select and apply skills 

Physical: agility, balance, coordination, 
speed, stamina, strength 

Social: collaboration, support and 
encourage others 

Emotional: perseverance, determination 

Thinking: feedback, analysis, 
observation, evaluation 

Physical: run, dribble, pass, receive, tackle, 
intercept, shoot 

Social: communication, collaboration, 
respect, support others 

Emotional: honesty, perseverance, fair 
play, determination 

Thinking: identify areas of strength and 
areas for development, select and apply, 
decision making, comprehension, 
reflection 

Physical: throw, catch, run, jump, dribble 
shoot 

Social: communication, cooperation, 
collaboration, respect 

Emotional: honesty and fair play, 
confidence, perseverance,  

Thinking: reflection, decision making, 
select and apply, use tactics, observe and 
provide 

Le
ar

n
in

g 
O

b
je

cti
ve
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THEME: Stamp, Clap 
To copy and repeat a dance phrase showing 
confidence in movements. 
To work with others to explore and develop 
the dance idea. 
To use changes in dynamics in response to 
the stimulus. 

THEME: 70s Disco 
To copy and repeat a phrase of movement 
in the 1970s disco style. 
To choreograph a freeze frame montage in 
the 1970s style. 
To use feedback to develop and refine a 
1970s dance performance. 

To develop an awareness of what your 
body is able to do. 

To develop speed and stamina. 

To develop strength using my own body 
weight. 

To develop co-ordination. 

To develop agility. 

To develop balancing with control. 

To develop dribbling to beat a defender. 

To send and receive the ball with control 
under pressure. 

To select the appropriate skill, choosing 
when to pass and when to dribble. 

To move into and create space to support 
a teammate. 

To use the appropriate defensive 
technique for the situation. 

To apply rules, skills and principles to play 
in a tournament. 

To dribble with control under pressure. 

To move into and create space to support 
a teammate. 

To choose when to pass and when to 
dribble. 

To use the appropriate defensive 
technique for the situation. 

To develop shooting technique and make 
decisions about when to pass, dribble or 
shoot. 

To apply principles, rules and tactics to a 
tournament. 

V
o

ca
b

 Action, aesthetic, choreography, dynamics, 
express, formation, freeze frame, inspiration, 
mood, motif, phrase, pose, refine, rehearse, 
stimulus, structure, style, transition 

Abdominals, agility, analyse, calves, 
coordination, consistent, drive, engage, 
measure, motivate, persevere, power, 
quadriceps, record, rhythm, stable 

Abide, appropriate, barrier, close down, create, 
cushion, draw, pressure, situation, 
sportsmanship, stance, support, tactics, 
transition, turnover 

Abide, angle, ball carrier, ball side, barrier, 
create, dominant, draw, maintain, rebound, 
sportsmanship, support, tactics, transition, 
turnover 

A
ss

es
sm

en
t 

I can perform dances confidently and fluently 
with accuracy and good timing 
I can choreograph a dance and work safely using 
a prop 
I can refine the way I use actions, dynamics and 
relationships to represent ideas, emotions, 
feelings and characters 
I can use feedback provided to improve the 
quality of my work 

I can change my running technique to adapt 
to different distances 
I can collect, record and analyse scores to 
identify areas where I have made the most 
improvement 
I encourage and motivate others to work to 
their best 
I understand that there are different areas of 
fitness and how this helps me in different 
activities 
I understand the different components of 
fitness and ways to test and develop them 

I can create and use space to help my team 
I can dribble, pass, receive and shoot the ball 
with increasing control, under pressure 
I can use marking, tackling and /or interception 
to improve my defence 
I can work collaboratively to create tactics with 
my team and evaluate the effectiveness of these 

I can create and use space to help my team 
I can dribble, pass, receive and shoot the ball 
with increasing control, under pressure 
I recognise my own and others strengths and 
areas for development and can suggest ways to 
improve 
I understand when to use different styles of 
defence in game situations 
 



6 
Summer 1 Summer 2 

Athletics Flag Football OAA Cricket 

K
ey

 S
ki

lls
 

Physical: pace, sprint, jump for distance, 

push throw, fling throw 

Social: negotiating, collaborating, respect 

Emotional: empathy, perseverance, 

determination 

Thinking: observing and providing 
feedback, comprehension 

Physical: Running, Throwing, Catching, 
Evading, Tagging, 

Social: Can you pick a team for flag 
football using strengths in every position  

Emotional: How do you react to another 
member of your team making a mistake 

Thinking: am I a good teammate? 

Physical: balance, coordination, run at 
speed, run over distance 

Social: communication, collaboration, 
inclusion, leadership, work safely 

Emotional: confidence, trust, honesty 

Thinking: evaluation, reflection, problem 
solving, comprehension, select and apply 

Physical: deep and close catching, 
underarm and overarm throwing, 
overarm bowling, long and short barrier, 
batting  

Social: communication, respect 
collaboration 

Emotional: perseverance, honesty,  

Thinking: observation, provide feedback, 
select and apply skills, tactics, assessing 

Le
ar

n
in

g 
O

b
je

cti
ve

s 

To develop my own and others 
sprinting technique. 
To identify a suitable pace for the 
event. 
To develop power, control and 
technique for the triple jump. 
To develop power, control and 
technique when throwing for distance. 
To develop throwing with force and 
accuracy for longer distances. 
To work collaboratively in a team to 
develop the officiating skills of 
measuring, timing and recording. 

By the end of the lesson, year 6 should be 
able to play a recap game of flag football to 
remember all positions and roles on the 
pitch  and 

• decide which offensive player to pass the ball 
to because they are in space or not marked.  

• snap the ball straight to the quarterback's 
hands more times than not, making it easy for 
the QB to catch and throw.  

• devise their own routes for flag football, 
based on hook, slant and fade.  

• describe and demonstrate at least 6 different 
football plays that involve C, QB, RB and WR 
will be able to play a competitive game of flag 
football using their teams strengths for 
picking a team  

To build communication and trust whilst 
showing an awareness of safety. 
To collaborate as a team to solve 
problems. 
To develop tactical planning and problem 
solving. 
To work as a team and use critical thinking 
to determine the best approach. 
To develop navigational skills and map 
reading. 
To use a key to identify objects and 
locations. 

To develop throwing and catching under 
pressure and apply these to a striking and 
fielding game. 
To develop bowling under pressure whilst 
abiding by the rules of the game. 
To strike a bowled ball with increasing 
consistency. 
To develop fielding techniques and select 
the appropriate action for the situation. 
To understand and apply tactics in a game. 
To apply skills and knowledge to compete 
in a tournament. 

V
o

ca
b

 Discus, drive, event, explosive, fling, grip, 
maximum, meet, officiate, pace, pattern, 
phase, power, release, rhythm, stance, 
strategy 

Offence, Defensive, Quarterback, 
Running Back, Plays, Touchdown, Down, 
Snap, Line of scrimmage 

Adhere, approach, cardinal points, 
communication, contribute, critical 
thinking, determine, evaluate, inclusive, 
leadership, location, navigate, orientate, 
trust 

Backing up, close catch, compete, decide, 
deep catch, grip, long barrier, momentum, 
run out, short barrier, situation, stance, 
tactic 

A
ss

es
sm

en
t 

I can help others to improve their technique 
using key teaching points 
I can perform jumps for distance using good 
technique 
I can select and apply the best pace for a running 
event 
I can show accuracy and good technique when 
throwing for distance 
I use different strategies to persevere to achieve 
my personal best 

Can they play a full game of flag football, 
choosing the strongest position for you and 
your team.  
Can the team choose each play's correct route 
and explain why?  
Are we able to use sportsmanship when 
winning and losing 

I can orientate a map efficiently to navigate 
around a course 
I can pool ideas within a group, selecting and 
applying best method to solve a problem 
I can work effectively with a partner and a group 
to solve challenges 
I cam inclusive of others, can share job roles an 
lead when necessary 

I can strike a bowled ball with increasing 
consistency and accuracy 
I can sue a wider range of fielding skills with 
increasing control under pressure 
I understand and can apply some tactics in the 
game as a batter, bowler and fielder 
I can work in collaboration with others so that 
games run smoothly 

 

 

 



Y6 PSHE CURRICULUM OVERVIEW 

6 

Autumn Spring Summer 

Families and people 

who care for me 
Caring Friendships Online Relationships 

Respectful 
Relationships 

Being Safe Mental Wellbeing 
K

ey
 Q

u
e

sti
o

n
s 

Understand the 
importance of respecting 
the differences between 

families 

Reflect on your role 
within your family and 
how you can positively 
contribute to family life 

 

To develop strategies for 
managing conflict within 

friendship groups and 
when to seek help 

To recognise if a friendship 
(online or offline) is 
making them feel unsafe 
or uncomfortable; how to 
manage this and ask for 
support if necessary 

Begin to understand how 
information and data is 
shared and used online 

Understand that the 
same principles apply 
when communicating 

online as in real life 
(regarding respect and 
kindness), even when 

communicating 
anonymously 

Consider physical and 
emotional behaviour in 
relationships and the 

importance of permission 
seeking and giving 

Learn strategies to 
improve or support 

courteous, respectful 
relationships 

 

Know where to get advice 
and report concerns if 

worried about their own 
or someone else’s 

personal safety 

 

Understand that many 
people experience mental 
ill health at some point in 

their lives and the 
importance of seeking 
support immediately 

Recognise how to judge 
whether their feelings or 
behaviour is appropriate 

 

V
o

ca
b

u
la

ry
 

advice, agree, anxious, argue, 
behaviour, blended families, 

care, commitment, 
committed, confidence, 

confidential, conflict, 
dangerous, disagree, ending, 

fall out, family, family life, 
family structure, friendship, 

foster parents, help, 

honest, influence, kept, living 
apart, living together, love, 

negative, peer, polite, positive, 
pressure, relationship, 

relationships, relatives, resist, 
resolution, 

achieve, admire, attributes, 
bullying, care, classroom, 
collaborate, collaboration, 

collage, communicate, 
compromise, consequences, 

contribute, decisions, 
disagree, discrimination 

effective, emotional, 
emotions, excluding, feelings, 

function, goal harassment, 
health, honesty, hurtful, kind, 
kindness, listen, looked-after, 
opinion, outcome, patience, 

physical, respectful, 
responsibilities, roles, 

respect, risky, same-sex 
parents, secrets, security, self-

love, share, shared, single 
parents, stability, support, 
uncomfortable, unhealthy, 

wrong 

scenario, sensitive, skills, 
social media, success, 

successful, support, team, 
teamwork, teasing, thoughts, 

trolling, uncomfortable, 
understanding, unkind, 

upsetting, valued 

Sk
ill

s 

These objectives are taught through the whole curriculum/assemblies: 
 
Physical Health and Wellbeing – Demonstrate an understanding of the principles of 
being healthy. To understand which adults to speak to if they are worried about their 
health and safe ways of seeking help online. 
Internet Safety – To understand how the internet can be used in every day. Consider its 
benefits and why some aspects are age restricted. To understand that online content 
can have positive and negative impacts on wellbeing and to post sensitively, with an 
awareness of others. 
Healthy Eating – Demonstrate an understanding of the principles of being healthy and 
the risks associated with poor diet. 
Basic first Aid - Understand how to contact the emergency services and give them the 
correct information. Recognise signs of choking, how to give first aid and how to seek 
further medical support. 
Health and Prevention - Understand that some microorganisms can be harmful and 
how to reduce risk. Demonstrate understanding of how to reduce the risk of sun 
damage, including skin cancer. Name some of the early signs of physical illness 
Drugs, Alcohol and Tobacco – Cannabis. Volatile substance abuse (VSA) and getting 
help. Help, advice and support 
 

Sex and Relationship Education 
 

To consider puberty and reproduction. 
Explore the process of conception and pregnancy. 
 

 

 



Y6 RELIGIOUS EDUCATION  

The Hertfordshire Agreed Syllabus enables schools to achieve high quality RE for all. Teaching needs to provide pupils with a systematic knowledge 
and understanding about Christianity, principal religions and worldviews1, which guide people through life. RE aims to enable pupils to become 

religiously, theologically and philosophically literate2 so they can engage in life in an increasingly diverse religious and secular society. It is not about 
telling pupils what views they should have but rather assists them in gaining shared human understanding, developing personal identity and searching 

for meaning in the context of evaluating different viewpoints. 

 

Beliefs and practices 

Describe, make connections and reflect upon different features of the religions 
and worldview studied, discovering more about the significance of pilgrimage, 
worship and the rituals which mark important points in life including the joy of 
celebrations 

Sources of wisdom 

Investigate interpret and respond to a range of stories, sacred writings and 
sources of wisdom and authority reflecting on the impact of beliefs and 
teachings as ways of seeing the world in different communities 

Symbols and actions 

Explore and describe beliefs, practices and symbols and their deeper meanings, 
in order to understand different ways of expressing meaning 

Prayer, worship and reflection 

Research and explore varied examples of how people of faith communicate 
their beliefs and receive inspiration through sacred spaces, worship, prayer, 
reflection, meditation and stillness 

Identity and belonging to a family 

Explore and describe the challenges of individual commitment to a community 
of faith or belief. Examine the role of religious leadership and consider why 
belonging to a community may be valuable in their own lives 

Ultimate questions 

Discuss and present thoughtfully, through a range of media media, their own 
and others’ views and challenging questions about belonging, meaning, purpose 
and truth 

Human responsibility and values 

Consider and apply ideas about ways in which diverse communities can live 
together for the well-being of all. Respond thoughtfully to ideas about values, 
respect and human responsibility 

Justice and fairness 

Discuss and apply their own and others’ ideas about ethical questions reflecting 
on ideas about what is right and wrong and what is just and fair 

 



Y6 RELIGIOUS EDUCATION 

6 

Autumn Spring Summer 

Beliefs and Practices 
Ultimate Questions 

Justice and Fairness 
Ultimate Questions 

Sources of Wisdom 
Ultimate Questions 

K
ey

 F
o

cu
s Describe, make connections and reflect on 

some religious and worldviews studied, using 
specific religious vocabulary about how 
celebrations and key moments in life are 

marked by different communities 

Evaluate and ask challenging questions 
applying their own and others ideas about 
responsibility and what is right and wrong, 

considering possible effects of different moral 
choices 

Evaluate and ask challenging questions 
applying their own and others ideas about 
responsibility and what is right and wrong, 

considering possible effects of different moral 
choices 

K
ey

 Q
u

e
sti

o
n

s 

I can describe, make connections and reflect on 
features of Christianity, Judaism, Buddhism and 
worldviews. 
I know how pilgrimages, worship and rituals can 
celebrate important events in life. 
I can use specific religious vocabulary to describe 
how celebrations are marked by religious 
communities. 

I can ask challenging questions about 
responsibility. 
I can consider what is right and wrong and what is 
just and fair. 
I can consider possible effects of different moral 
choices. 
 

 

I can respond to a range of stories, sacred writings, 
sources of wisdom and authority. 
I can reflect on the impact of sources of wisdom 
on different communities. 
I can think about how individual and collective 
responsibility is shaped by faith and belief. 
 

V
o

ca
b

u
la

ry
 

Themes, Expression, Value, Hajj, Pilgrimage,           
Lourdes, ‘the Holy Land’,  Eucharist, Baptised             
Annunciation, Incarnation, Temptation 
Resurrection,  Salvation, Ascension, Hindu, deities, 
Christ, Saviour, Advent, Virgin Mary,  
Joseph, Angel Gabriel, Jesus, Messiah, Humanist             
Rite of passage, Sabbath 

Citizenship, 10 commandments, 5 Precepts   
Vulnerable, suffragettes, apartheid, prejudice, 
courage, faith, justice, desire, suffering, compassion 

diverse interpretation, founders, wisdom,    sacred, 
relevance, Trinity, Bhagavad Gita,  Qur’an, Torah, 
Thirteen Principles of Faith, monotheistic, well-
being of all,  equality, love, caring, sharing, human 
rights, freedom and justice, social justice, moral 
codes of conduct, ‘Tikkun Olam’ ‘Golden Rule’ for 
mankind 

 

Other Events 
Harvest and Remembrance 

 

 

Other Events 
 

 
 

Other Events 

 
 

 



SCIENCE CURRICULUM OVERVIEW 

 causal relationships, decimals,  
analyse, interpret, conclude, capacity, mass, approximate, justify, secondary source, 

evidence, duration, mean, calculate, method line graph, microscope, anomaly, anomalous 
result, control, control beaker, sieve, filtering, repeatability, accuracy, correlation, precision, 

angle, periscope, line graph, scatter graph, independent variable, 
dependent variable, controlled variables, duration, theory 

Exposure words 
causal relationships, decimals, analyse,  

interpret, conclude, capacity, mass,  
approximate, justify, secondary source,  

evidence, duration, mean, calculate, 
method 

 

6 
Autumn 1 Autumn 2 Spring 1 

Living things & Habitats Electricity Light 

K
e

y
 L

e
a

rn
in

g
 

What conditions do living things need? 
How are living things classified? 

How and why do we classify living 
things? 

How are specific characteristics of living 
things used in classification? 

What is a micro organism? 
How are micro-organisms classified? 

Who was Carl Linneas? 

How is a circuit constructed? 
What is a complete and incomplete 

circuit? 
How do components in a circuit 

function? 

How do we see? 
What can you tell me about light and 

straight lines? 
How are shadows formed? 

Investigation 
What is refraction? 

S
k

il
ls

 Answer Questions 
Draw Conclusions 

Gather, record & classify data 
Present findings 

Gather, record & classify data 
Present findings 

Plan 
Take Measurements 

Evaluate 

Answer Questions 
Draw Conclusions 

Gather, record & classify Plan 
Take Measurements 

V
o

c
a

b
u

la
ry

 organism, excretion, 

reproduction, mollusc, arachnid, 

classification, coniferous tree, 

microorganism, bacteria, virus, 
fungi, characteristics 

series circuit, voltage, current, complete 
circuit, incomplete circuit 

retina, iris, pupil, lens, ray diagram, solar 
eclipse, refraction, medium, 

rainbow, prism, coloured filter, spectrum 
of light 

 

 



 

6 
Spring 2 Summer 1 Summer 2 

Circulatory System Evolution and Inheritance Part of SRE - Diet, Drugs and Lifestyle 
K

e
y

 L
e

a
rn

in
g

 

What is the circulatory system? 
What is blood and why do we need it? 

How does the heart work? 
 

Variation 
Adaptation 

Fossils 
 

Why is diet important? 
What effect do drugs have on us? 

S
k

il
ls

 

Ask Questions 
Answer Questions 
Draw Conclusions 
Make observations 
Present Findings 

Evaluate 

Gather, record & classify data 
Answer Questions 
Make Conclusions 

Plan 
Present Findings 

 

Answer Questions 
Make Conclusions 

Plan 
Take Measurements 

Evaluate 
 

V
o

c
a

b
u

la
ry

 circulatory system, 

blood vessels, arteries, veins, 

capillaries, red and white blood cells, 
lungs, plasma, oxygen, atria, ventricles, 

de/oxygenated blood 

 

variation, species, inheritance, desirable 
characteristics, polar habitat, desert 

habitat, adaptations, evolution, common 
ancestor, natural selection, finch, 

Galapagos Islands, decompose, Charles 
Darwin, palaeontologist, Mary Anning 

calories, un/saturated fats, trans fats, 
drug, painkiller, depressant, stimulant, 

cigarette, tar, nicotine, vape, carbon 
monoxide, 

addiction, heart rate 

  
 

 


